DOCmcniT RBSUMB 



ED 276 257 

AUTHOR 
TITLE 

IMSTITDTION 
SPOMS AGENCY 
PUB DATE 
GRANT 
NOTE 

PUB TTPE 

EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



PL 016 209 

Peyton, Joy Krooft 

Dialogue Journal Nriting and the Acquisition of 

English Graaaatical Morphology. 

Center for Applied Linguistics, Nashington, D.C. 

National Inst, of Education (ED), Nashincton, DC. 

[86] 

NIE-G-83-0030 

52p. ; For related docuaents, see PL 016 208 and PL 
016 139-141. 

Reports - Research/Technical (143) 
MP01/PC03 Plus Postage. 

ClassroMi Techniques; Dialogs (Language); *English 
(Second Language); *Graaaar; Instructional 
Effectiveness; Interlanguage; *Learning Processes; 
*Morphology (Languages); Second Language Instruction; 
Second Language Learning; Transfer of Training 
*Dialogue Journals 



ABSTRACT 

A study of the language used in the dialogue journals 
of beginning students of English as a second language (ESL) focused 
on the acquisition of English Morphology. The study used two 
Methodological approaches: a comparison of journal language with that 
used in speech and other written saMples, and a longitudinal look at 
change patterns that also ezsMined which MorpheMes were being 
acquired and which were not. Four aujor findings eMerged: (1) 



MorpheMes, including the use of "be" as a copula, were Mastered 
quickly, while others showed little or no gain over tiMe; (2) while 
there were somo overall trends coHion to all students, there was also 
considerable individual variation in the acquisition processes, 
seeMingly as a result of first language transfer; (3) dialogue 
journal writing does reflect changes in language proficiency over 
tiMe, even at the earliest stages of language learning; and (4) ESL 
learners can coMpose and express thSMSelves in English long before 
they have Mastered its foras and structures. References, tables, and 
figures are appended. (MSE) 
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During Che p*ec few yure, coneldereble Interest hM developed In the uee 
of dialogue Journele-vith native Eoglieh epeakere, with etudente learning 
English m e second lenguage (ESL), and with bearlng-lapaired students, whose 
•xposure to spoken English is lisited. A dialogue Journal la e bound notebook 
in which students write regulerly (deily. If possible) to e teacher, end the 
teacher writes back to each student each tlM they write— not to eveluete the 
writing in eny wey, but as en active participant in a written "conversation" 
that continues throughout the entire school tera. Perticular characteristics of 
dielogue Journal writing (such as content end sMunt of writing done) vary 
according to teacher objectives end types of students involved, but in aany 
classes students ere encouraged to write aa auch as they want about topics of 
their own choosing. This teecher-developed prectice originated with Uslee 
laed, e sixth grade teacher in Los Angeles, with native English-speeking stu- 
dents. She begen usiqg dielogue Journals as a way to coMunicete regulerly with 
eech atudent ebout lAat they were learning. After using thea for e ouaber of 
years, she found thea to be inveluable as a source of inforaetion ebout student 
interests end concerns, as a place «rtiere students could write freely end openly 
ebout topics that interest thea, end aa a forua for thinking together about 
iaaues end probleas confronting the students (Staton, 1980). 

A few ycers ago, Mrs. Seed begen teeching in e school in Los Angeles in 
which 90Z of the students were aonnative English speekers. In her sixth-grade 
dees of 26 students, who eaae froa twelve countries end ten lenguage 
beckgrounds, dielogue Journal writing becaae control to her teeching. It pro- 
vided e wey for her to know these students end to esslst thea in adjusting to 
their new lenguage end culture, through consistent end supportive interaction 



with « MBber of the culture. It also provided • Beau for Individual Izlog 
Inatruetlon In a Bultlllogual , aultleultural eUaarooa, with atudenta at various 
levels of English proficiency, and for eoaaunlcatlng with students at their 
level of proficiency. 

Besides these social and cultural values of dialogue Journals, they also 
showed proBlse as a way to proaote the language acquisition of ESL students and 
hence their ability to express thenselves In written English. In the dialogue 
Journal, oven students at very beginning levels of English proficiency can pro- 
duce soae aessage on paper, even If In the fora of a picture cr a few words or 
sentences, and receive a response. Hore advanced students can freely write 
extended text about topics of interest to thea, receive consistent feedback 
about their Ideas, and read text written at their caadlqg level. At the saae 

■■noers of written axpresslon and language structures are aodeled. 

Dialogue Journals and language acquisition 

Findings froa two studies of the dUlogue Journal writing of native English 
speakers (Staton, Shuy, Krceft, and lead. In press) and students learning ESL 
(Kreeft, Shuy, Staton, lead, and Morroy, 1984) Indicate that the Interaction 
that occurs In the Journals has the potential for proaotlng second language 
acquisition, because It has aany of the faatures of conversations between 
children learning a first language and a caregiver and between second language 
learners and native speakers of that language In an Inforaal context. I.e., the 
"set of requlreaents that should be aet by any activity or set of aaterlals 
flaed at subconscious language acquisition" (Krashen, 1982, pp. 62-76). Krashen 
(1984) discusses the laportance of these conditions In the acquisition of 
writing, and Staton (1984) and Kreeft Peyton (1986) have applied thea to dia- 
logue Journal writing: 

o The loterattlon focuses on real topics and Issues Introduced by and of 
interest to the learner* 

o The focus of the interaction is on ataning rather than on fora. 



0 The language input that the learner receivea from reading the teacher's 
entry ie coapreheneible , Modified roughly to the learner* • level of English pro- 
ficiency, and slightly bcyood the learner** productive ability. (See the 
variation in the teacher* a language to five different atudenta in the examples 
on page 9.) 

0 The dialogue moves naturally from material that ia familiar to the atu- 
dent (e.g., paat cxperiencea) or aharad with the teacher (e.g., classroom 
experiences) to the less familiar (e.g., xmv experiencea, new ideaa, and future 
plans). 

0 The language that occura in the Journala is not grammatically aequenced 
according to some pre-eatabliahed plan, but rather the uae of grammatical forma 
and atructurea evolvea naturally in the proceaa of the interaction. 

0 Rather than overt correction of student arrora, correct grammatical 
forma and atructurea can be modeled la the courae of the interaction. Genuine 
requeata for clarification can remedy braakdowna of coMunication reaulting from 
crrora in form. 

o The continuity of the dialogue providea the opportunity to receive more 
input on a given topic. 

o The interaction occura in private, in a non-threatening, aupportiv*: con- 
text. 

It appeara therefore that dialogue Journal writing can provide a valuable 
context for the acquiaition of a aeeond language in writing, in a aituation 
aimilar to the kind of interaction that occura in apaech. Thia raiaea a number 
of intercating reaearch iaauea. Ia there in fact evidence of language acquiai- 
tion of beginning ESL laarnera over time in this free, unmonitored writing, and 
can gaina in language facility be plotted, as information for teachera about the 
progreaa of their atudenta? If so, what are the acquiaition pattema in dia- 
logue Journal writing, and how do they parallel patterns of acquiaition in 

-3- 



ERIC 



•p««eh already doeuaenced In the language aequleicion literature? Are acquisi- 
tion pattern* In dialogue journal* particular to Individual *tudect* or uniform 
aaong *tudent*7 

The etudy reported In thU chapter .eeke to addrees these le.uee by docu- 
■enclng the acquisition of English graonnatlcal morphology as evidenced In the 
Journal writing of beginning SSL learners over ten K>aths' tl.e. Of course, 
morphology represents only one small aspect of language acquisition, and there 
are many other avenues that could be pursued In future studies of pattern* of 
•cqulsltlon over time In the writing. However, morphology is a good place to 
start. The frequent and obligatory occurrence of morphemes In native usage 
-ake* quantification and hence the Inveetlgatlon of uniformity, variability, and 
chaqg* over time feaelble. Also, there already exists a large body of litera- 
ture on grammatical morphology of learners of English as both a first and a 
second language, primarily In oral language productions, with which to compare 
results from this study of writing. 

Previous s tudies of yaamatlcal morphology 

The body of research that Informs many of the analytical methods used here 
Is the -morpheme studies" of the 1970's. Dulay and Burt (1972, 1973, 1974a, 
1974b) conducted the first studies of second language learners and a plethora of 
studies followed, as researchers sought to discover whether there are universal 
irocesses that guide acquisition of English a* a second language, regardless of 
native language background. One approach to this question was to determine 
whether there was a universal and Invariant order for the accurate use of 
■orphemes In required contexts among ESL learners from various language and edu- 
cational backgrounds, at different ages, and In both spoken and written produc- 
tions (cf. Kreeft, 1984 for a more extensive review of the morpheme studies and 
• discussion of the Issues raised by them). 
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Th« aeeurat. Mt of • .peclflc aorpheBe w. detemlned by looking at • con- 
text In which it is required and decidii« lAether or not it is supplied. Por 
exeaple, in the sentence "Yesterday we ^ to the too," past tense is required 
with £0, since the adverb yesterday requires past tense on the verb, but it is 
not supplied. The aorpheaes were then ranked in relation to each other, 
according to the frequency with which they were supplied in required contexts. 

Despite wany criticisms of the aorpheae studies regarding aethods of data 
collection and analysis and interpretations of findings, siailar orders were 
found aaong ESL learners in nearly all of the studies where subjects were not in 
• test-like situation, indicating that there are in fact certain universal pro- 
cesses of second language acquisition. Based on these findings Krashen (1977) 
proposed a "natural- or universal order for aorpheae acquisition for children 
end adult second language learners in free speaking and writing situations, 
where the focus Is priaarily on the Mssage and not on fora. This order is 
shown in Figure 1, the boxes representing a descending order of accuracy. That 
is. in required contexts, progressive -la^, plural, and copula are "acquired" or 
used before the progressive auxiliary and articles. The order of aorpheaes 
within each box is variable. 

[Figure 1 about here] 

Acquisition of graaaati cal aoroholopy in dialogue journals 
The data 

The data for this study of aorphological acquisition in the context of 
student-generated, relatively uoaonitored writing coae froa the dialogue Journal 
writing of two dasaes of sixth-grade ESL learners in Los Angeles, California. 
Their teacher, Uslee laed, is the "original" dialogue Journal teacher, as 
described earlier. The classes are aainstreaa sixth-grade classes with a few 
native English speakers, soae atudents who were born in and have had all of 
their schooling in the United States but lAio speak a language other than English 
et hoae, and a aajorlty of students lAio have coae to the United States froa 
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other countrlts sobc time during thtir school ytors— •nyvher* from flvo years to 
e few soothe before entering this elsss. A regulsr sixth-grsde curriculum is 
teught, with supplementsry ESL elssses for new errivsls. Except for math, ell 
subjects sre tsught by the same tescher. The dislogue Journal is e supplement 
tery scCivity, i^ich students write in during their free time throughout the 
dny. Each morning, they receive their journal with the teacher's response, 
«rritten the night before. 

The following exchenge illustrstes the nature of the interaction In one 
•tudent's journal. Iheae entriea come from the fifth month of dielogue journal 
writing between the teecher and Mlchsel, e sixth grede student from Burme, who 
had been in the United Statea for juat over e yeer at the time thet thia 
Interection waa written. 
February 9 



Michael : 



Teacher: 



Mra. leed, you know on thia week like the ailly week. 
I don't know what happen on thia week. Mra. Bead, 
whet did jrou mean about the valentinea you aaid we 
have to bring the velentinea. Did we have to made the 
velentinea for people in our daaaroom? I dont know 
what are you talking. 

Mo, we don't have to send anyone e velentine. It is 
juat • fun thing to do. Sometimea we like aomeone but 
we do not tell them. He feel funny telling aomeone we 
reelly like them. Giving • velentine la an eaay way 
of doing It. If you want to give e valentine or fifty 
velentinea it doaan't matter. You do what you want 
about that. 



February 10 
Hlchael : 



Teecher : 
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■••^ I toow irtiat la the valentine but I don't 
know what I have to do end the valentine ia we have 
to give the earda to aomeone and I have to buy the 

the earda that ia the problea. 
I think I'm not going to the aofeball becuae I did not 
do nothing about it and tieardo aaid I could be the 
cetcher and he break hie primiae. 

Ho problemi Anyone who wanta to give valentinea sen. 
If you don't want to give valentinea you don't have 
to. 

Talk to Rlcardo ageini I'm aura he forgot hie proniae 
when othera on the team began yelling et him. 

Did you ever find your pen? 



February 11 

Mxehacl: I didn't not find ay pen. Happy Valentine I I mot to 
give the earde to people but I ean*t give the cards Co 
people. I give the one card to the siaon. I think 
Uvel 10 hard m. Did you think Uvel 10 ie hard for 
■e? I saw the Thanksgiving Pilgria in the book. You 
know, today aorning U Chal put cards in every bag acept 
Tony. I knov why U Chal put the cards because he put 
cards into every bag so that he aargar hla. You said we 
are going to do the art with the shoe box, and you said 
you don't have the ahoe box you can't do art. 

Teacher: I aa not aure «^at you said. U Chul put cards in 

everyone 'a sack ao they don't aargar hia? What word did 
you put there? Please tell ae. 

Yes, we will do the ahoebox art* ivrryone who has a 
ahoebox will do it. Have a happy vacation. I will aee 
you In five daya. 

Thia ongoing, daily writing conaiats of genuine and apontaneous interaction 
•bout topics that both the teacher and the atudents introduce and develop over 
tiae. Because the interaction is written, aorc than one topic can be introduced 
in a "turn," and topics are continued for a nuaber of turns (e.g., the 
discussion of valentines) or introduced and dropped (the diacuasion of Rlcardo 
and aoftball), dependirj on atudent ai^ teacher interests. Both people give 
inforaatlon and opinions, ask and answer questions, and request explanations and 
clarification. 

Five atudents were chosen for the study, froa two different classes of 26 
students, during the 1980-8i and 1981-82 achool yeara (Scpteaber to June). 
Figure 2 gives background inforaatlon on aach atudent. These particular atu- 
deota were chosen because they were beginning ESL learners, who had been in the 
United States for leas than one year lAen they began writing in the journals. I 
was Interested in plotting the developaent of atudenta in the early stages of 
lesrning English. The nuaber of atudents available for atudy was therefore 
Halted to thoae i^o aet that condition. There were only four in the 1980-81 
class, ao I chose Andy froa the following year. The atudenta' flrat languages 
are Buraese, Italian, and Korean. 0 Chal is a bit different froa the other 
four. Hia flrat and hoae language was Korean, but he had aoved froa Korea to 
Q -7- 
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Brasll when he was five and spent seven years In Bra«ll before coalng to the 
United States. We will see effeeto of his Portuguese language background In his 
writing • 

(Figure 2 about here] 

Based on the teacher's ratings of the students and their scores on the 
Survey of Essential Skills Test administered near the end of their sixth-grade 
school year, the students can be divided Into three levels of English ability: 
■ost proficient, U Oial; .ediua proficient, Michael and Andy; least proficient, 
Laura and Su Kyong. 

One interaction froa each student's Journal in the first week of February 
is shown on the next page, displayed froa the aost to the least proficient in 
English. There are striking differences in the five Interactions, in tens of 
topic, style, and language coaplexlty, in both the students* and the teacher's 
writing. For axaaple, U Qial and the teacher are discussing dolphins, which 
they were studying in social studies at that tiae, using relatively eoaplex 
vocabulary and structure. The teacher responds to Su Kyong 's entry, which focu- 
ses on Bore personal topics and is auch aora difficult to read, using short sen- 
tences and slaple language and vocabulary. 

These texts provide an idea of soae of the aorphologlcal errors that occur 
in the writing (for axanple, Ussing past in "when I touch the skin," U Chal's 
entry; missing plural in "you got aore staap ." Michael's entry; alssing article 
in "I don't want _dlrty Journal," Su Kyong's entry). 
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It^Mftt. iMt fMr i*M t «M ill Bratil t «m U U« kttcli t m« 

Yiitcteri n« MpUM iMvt «rM ItM tniM4 U m4%t—a vork f^r CIm Itovy* 
Tk9y mm f km «i totftlltf«»£«. 1W UtU telp t« UtM Um kMcb 

MHCt M MiMl Ctet ImU lik« • ftok U iMVt Ml 



^— yMUrtof ur mImI t glvt CM Utt my ttM^ airf Mmf 
m14 ttv« tor ftr* Mi t mM Ittm tlit 4oM*t Im cIm 

mtmp% m I iMvt wr* m I mm f gim ter tto mm^ aM spr* 
•imp m I Im %m giw fm Ut mm^.* W. ^ it Omw mtk m 
tto Mil kMT Mck skty ksM M |«y tk« KkMl. «M km yMtvrity 1 
gtt to f» ckt kMM(«X tkt MTM Mii t toM to 4riA tka 4 kM 

Mil Mi I iM tkt MMi kMMi«tMyittoMtof» ^tiS. 

ntcktri Vm glM fM Mtt M dM kMfital. U to lafartm ciMi jm tok« ch« 
MSM 9i yillt M fM «ill mmf Mil. Vtot 9M tort totos all 4 koiM, 
tkM iM My k« all Mil Mi Mt km to tok« mm pill 



imiyi Tyiay I m kam. »«Mm glM m JMrnl*. t UU -fcw JmtmI*. 
I !• pictm MM to *lm« kiN Mi torn 4r^M Mi m*. t m 

I* M MM toM 9 4»y. t M toyry- Hr m flvt to m rr*- 
M«t. *Mik« My*. "teMys* Imt kMk (Mrtm) Mi ackar to givt to 
M. I M kayyy kiyrf* 'fMtor mm kara m ylma.* Ikiay t m 
•aMsi cm to Mkaal. /€k. Ha*. 0. K. ^imrtM t m firat. *0a 
MM • Mly I M kayyyl ♦ kayyyS kayyy' • l«m*< yM 
im rr M. kya 



Ikackart taw Hitkar i«ll ka kayyy to m yMl tm mm toll yMr Mackar yaa 
•ra to% )im to ayMk mi to vrita mm li^ltok Mary 4ay. 

IM MM at ackMl tofm t m toiay. Tk^raiay m will fa kack Mt- 
aUa tofaM ackMl kacma Ifra. iaai kM u fa Mt to Mtck all cf cka 
ataiaMa. 

«• laarMi akMt cka mU irctic Bim. IMi yM lika to liM ckaraT 



Uarat »iar m laai t Ukc tka Mi kart to mly aiM t kaya 7w Uka m. 

tka fiak Ma Mry gMi. Ifra. 9-^ aai t m gaiag ia 4 u«al t m tmly 
kayyy. Sim fa to. I vtok yw • Miy kayyy IktoatiM to ya« Mi 
FMr 




Ttoackart I Im yMr valaatiM. It to m tocatifal. Ika Mi am aai tha lai 
kaart m m yMtty. I lika it m mk toMMa yM Mia it far m1 
Tkaak yM. Xt to m af «y faMrita MlaatiMa. 

t kaya yMr MaUai to faa Cfti yM am kack m l^aiay Maiy ta to to 
laval 41 



ia Kyaagi toiay I ia4ka ika jarnl to ialy if t to tka m JarMl aai ik tkia 
Jaraal to toly ay kar to Mt dya U t ia tha ay mv JarMl t toat 
Mat toly JarMl aai taiay Maiai Mcira to Mi m mm akM karaiay 
I kava to gat tka yljm to tor toraiay 

Taackari Cka yaa Mka • kif, kig kirtkiay Mri far toairaU kirtkiayt Ska Mali 
lika Uat. 

t aM yMr Mri ataiy liat to yMr Jaaml. t m kayyy yaa ara 
ataiyi^ it. 

If yM kMy MitiH SFM aill^fit • m» jMMal. 

ERiC Studtnti* vrittni in th% Jpunuils. BEST COPY AVAILABLE 



I chMC to VMloe the acquisition of sla v«rb-r«Ut*d aad four ooun- 
related aorpheaea lo the Jooraala: 



Verb-related aorpheMea 
■cgular paat 
Irregular paat 
Progreaalve -Iqg 
Progreaalve K 
Copula BE 

Third peraon alngular, 
preaent teoae 



ite played la the atreet. 
He eaw the achool. 
He la playlqt lo the atreet. 
■a la playing lo the atreet. 
Be la a good atudent. 
John llkea achool. 



They are good atudeot£. 
Ve went to Maryj£ houae. 
The teacher haa a book. 



Noun-related aorp hg^^a 
Segular plural 
PoaaeaalTe 

Definite article the 
Indefinite article a 

Theae particular aorpheaea atre choaen becauae lAeb I read through the Jouroala, 
they fltood out aa part of the developing language coapet ice of theae atudenta. 
Moat were uaed aporadlcally or not at all Initially, but their frequency 
locreaaed noticeably In the eourae of the year. One naapla of auch change la 
the difference In paat unae aarklng In the follovlag two narratlvea froa 
Mlchael'a Journal. In October he rarely aarka paat Unae (once In thla entry). 
In the May entry all of the verba rafcrrlog to paat actlona are aarked for tense 
(verba that ahould be aarked for paat are underlined). 
Oct. 3 

Kra. Reed, Today I j|o to aath elaaa Mra. 0- five teat ao I aeat 

I *?'*y5 ^\ li * ■••n •»»• liva thTlT 

So I flnleh 2 1/2. She five the aath tset la aaay IfraTlaad. 



May 14 



Yeaterday I want hoae ay aother told m to atudy the Unguara 
that you gave at to atudy 1 did atudy It . . . 
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A. ii«itloo.d MrllT. th. .equLltlon of th... «,rph..e. m th. .p..ch of firot 
•od -eood l.o,u.,. i..ro.r. h.. boon mil doc—nt^I, provldlpg . b..l. for 
eoaparlson with cImm wltton data. 

Tha raaaarch qua.tlon. that guldad tha aoaly.U, daslgoad to addra.. tha 
Issuaa ralsad abova, ara tha folloini«s 

1- Ara pattarn. of »rpha.a u.a In tha Journal. .l.ii.r to pattarn. found 
In pravlott* atudla* of Borphaaa acquisition? 

2. Ara pattaroa of acquisition almllar a^qg tha .tudant.? 

3. I. thara avldanca of lneraa.ad proflclancy ovar tlM In tha u.a of 
tha.. «rpha.a. In tha dlalofua Journal ,irltl„ of Uglnnm, ESL atudanta? 

To addra.. Quaatlon #1, I «tili.ad »thod. uaad In pra^lou. «,rph..a .tu- 
dla. that lookad at .uppllanca of «,rpha«i. m obligator, eont«ita. I dl^ldad 
tha ten «,nth. of «ritl«g Into thraa •aq>la parlod.~f all , wlntar, and aprlng- 
•f t«anty intaractlon. ..ch (about four -aak.' «itlag for aach M.pl.). .nd 
—lyaad for aach —pi. tha pra.enc. f tha ..lactat aorphana. In th. coe' ,t. 
that tha atudanta th.«al.a. had craatad In thalr o«, „rltmg. traatlo, aach 
co«ta,t -a. a kind of u.t Ita. ahlch tha [atudantj pa.... bj aupplyl,, tha 
raqulrad .orphan or fall, b, auppiying aona . . (Brown. 1973). A «rph..a 
wa. cooaldarad auppllad whathar or m It. for. aa. eorract. for «a.pla. In a 
•antanca Uka, "Ihay 1. gol,,,- tha progra..lv. muilUvy BE la eon.ldarad 
auppllad. 

l..ult. of thl. analy.l. „. .hown In l^bl. 1. A .lnl.u. of flv. context, 
for th. occurronc. of a gl^an «,rpha.a for aach .tud.nt aa. Mt. Wh.ra thate 
»«te faiwr than fl,ra contaKt., th.,t «>rph..a aaa ««cludad fro. th. a«aly.l.. 
Thu., m aoM ea... thate ara gapa In tha tebla-for axaapla, for po.....lv.. 
It. tha wlntar aaapla. for U Oal. Uura. and 8u ICyoag. Ihl. doaa «t «.n that 
IK. potential inataoca. for «.. of tha «,rphaiM mr. found, but that thara aara 
faaar than fi.a («aa of tha «,rpha.a.. ,*athar or not thate ate fl.a Inatenca.. 
la dlacua.ad latar, in tha longitudinal analy.l. ). 
O -11- 
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After Mch eoattxt for a wrphcM ««• seortd ut Borphtae supplied (1 point) 
or aorphne not supplied (0 points), th« total ouaber of tiaes the aorpheoe was 
supplied MS divided by the total auabrr of contexts In which it should have 
been supplied, for an individual perforaance score, expressed as a percentage. 
Scores for the five students as a group were su»ed in two ways—the Group Score 
is the sua of the individual ratios and the Group tfean is the sua of the Indivi- 
dual percentages derived froa the ratios (following Dulay and Burt, 1974a, 
except that to obtain a Group Score, they included all subjects in the calcula- 
tion, even if there was only one obligatory occasion for the uae of a particular 
aorpheae by that subject. Here, a ainlaua liait of at least five obligatory 
occasions for a aorpheae to occur was laposed). You will notice that while the 
definite article the and indefinite article a appear eeparately in the list of 
aorpheaes to be studied (page 10), they are grouped in Able 1 under the 
general category. Articles. This is because this grouping is done in the stu- 
diee used for ooaparison. He will look in aore detail later at patterns for use 
of articles. 

(Table 1 about here] 

Once group perforaance ecores are obtained, they can be ranked froa highest 
to lowest, based either on the Group Score or the Group Itean. Since there is 
little difference in rank orders by the two asthods of calculation and since it 
ie the Group Score that ie reported in aost rank order studies, this score is 
used to rank the aorpheaes here. This ranking is shown in Table 2. 

(Table 2 here] 

The rank orders are nearly identical in the winter and epring saaples. 
Only the past regular and third singvlar exchange ranka in the epring, and these 
ecores are besed on very low nuabers for each student, with no ecores for soae 
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of th« studtnts 00 thooo aorphOBM. Tht •Ullarlty In rank orders Mong cho 
throo oitaplo periods is rcflsctsd in • significant rank order correlation, as 
shown in Table 3. In the fall there are several differences in the rank 
ordering, but orders are still siailar to those in the winter and spring, shown 
by a rank order correlation significant at the .05 level. 

[Table 3 here] 

Since an adequate nuaber of instances of aorpheae occurrence is 
available for aoet of the students in the spring, this oaaple was chosen for 
coaparison with four studies of the aorpheae production of adult ESL learners— 
in speech elicited bjr aeans of an instruaent (the Bilingual Syntax Iteasure 
(Bailey, Hadden, and Krashen, 1974J); in free speech (Krashen, at al., 1977); in 
eoapooitions written quickly and not edited (Bouek, Bobertson, and Krashen, 
1978); and in the oaae eoapooitions, edited (Houck, at «1., 1978)— and with 
Krashen* s "natural order" (treating the aorpheaes as if they ranked in linear 
fashion). Table 4 shows the group rank orders along with group perforaance 
•cores in each of the etudies. 

(Table 4 here] 

lank order correlations between the results in each study and this study 
•how that group rank orders are eiailar, as shown in Table 5. 

(Table 5 here] 

So far, wt have found that rank orders for use of selected aorpheaes, when 
results froB the five studente are grouped, are eiailar aaong the three saaple 
periods of this study. Unk orders found in this study are eiailar to those 
found in others, using both spoken and written data. 

Question #2 investigates lather the rank orders are eiailar aaong the 
individual students in this study. Following Andersen (1977, 1978), I used an 
O -13- 
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laplleatloiul sealt to coapcre aorphrae rank* for lodlvldiMl •tudaots both with 
taeh othtr and wlch cha group ranka (Tabla 6). The aorphaBaa ara rankad on tha 
laft roughly according to tha Group Mean. Vhere a aorpheae for a atudant 
davUtaa froa the group rank order, It la piaced In paranthaaaa. There ara few 
auch davlatlona. The beat acale followa the Group Mean rank ordara alaoat 
exactly, except that In the fall the ranka for artlclaa and plural are awitched. 
and in tha apring tha ranka for paat irregular and plural are awitched (theae 
ara aarked with ]). In both caaea, the aean acorea for the two aorpheaea ara 
vary eloaa. 

[Table 6 bare] 
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Although there ara aoaa deviationa in each period, there la a great deal of 
aiailarity between group and individual ranka and «M>ng tha individual atudanta. 
To deaonatrata thia, I calculated a "coefficient of reproducibility," ^ firat 
vaed by Oittaan (1944) in variation etudiaa and auggaatad by Anderaan (1978) aa 
a way to invaatigate variation in language acquiaition etudiaa. The coefficient 
of reproducibility for each iaplicational acale la aa followa: 

fall - 78.SZ; Hitttar - 87.82; Spring - 82.9Z. 
Although He, at al. (1975) conaidar 90 percent or above a valid acale, Outtaan 
pointa out that 85 percent la generally conaidared a eufficiantly predictable 
acale. Thua, tha acale for the winter eaapla can be eonaidered valid and tha 
apring aaapla ia vary cloaa. 

To auaaarice the analyaia ao far, tha aethoda uaed in previoua aorpheae 
etudiaa have been eaployed here to deteraine rank ordara for aorpheae uae in 
required eontexta for five atudanta froa four different laqguaga backgrounda— 2 
Koreana, 1 luraeae, 1 Italian, and 1 Korean with Portugueae aa a aacond 
language. He have aean that ordara for theae five atudanta aa a group and aa 
Individuala ara aiailar to ordara found in thoaa etudiaa. 
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What ha. thU .uly.!. ,hown ut? Plr.t, It h.. d«Mn.tr«ted that • ,u«n- 
tltttlv. ctudy of frmtleal foaturts mo be cooduetod on dialogue Journel 
date, «en with very begionlog ESL learner.. Before the analy.i. wa. begun. It 
waa not dear that the atudenta* mritiog would allow aueh deteralnatlona. Early 
In the year, the ar.udenta' entriea were abort, handwriting waa often difficult 
to read, and paaaagea «.er. •ibiguoua in ter.. of contexta for .orpheaea. Uter 
in the year atudenta wrote wore, and the writing beeane mach dearer and eaaier 
to work with. 

Second. Mthoda of analyaia ai.ilar to thoae uaad in previoua wrphewe 
arudiea reved pattern, of «,rphe.e uae in didogu. Journala aillar to thoae in 
other relatively un«>dtored productiona, both apoken and written. That la, 
certdn •orpheMa~progreaaiTe auxiliary, progreaaive H^j^. •«» copula-are uaed 
■uch won frequently by aoet atudenta ,«i«re required than othera like poaaeaaive 
and third peraon aingular and paat regdar ^. Thia gUea a rough indica- 
tion of gra»atical patterna that can be npected in the didogue journal 
writing of begindng ESL learnera. If wa nara to atop the .oalyaia hare, «« 
liould be left with the conduaion that thaae data eonfir. unlvarad proceaaea of 
language aequiaition, regardleaa of firat language background. 

Howatrar, the Mthodology need ao far haa provided • general atarting point 
for a wov detailed longitudinal analyaia , in uhlch a great ded of individual 
variation become evident. What fdlow. i. . diacuaaioo of aequiaition patterna 
in the journala of individual atudenta over the three aawpla perioda, m order 
to addreaa Queation #3. fa thia part of the atudy dl «)rph.Ma are included, 
whether or not there are five contexta for their occurrence. The firat thing 
that 1. evident here la that the analytical Mthod uaed greatly affacta aequiai- 
tion patterna that are found. Therefore, thia diacuaaion will focua not only on 
patterna of change over tlM in the uae of tha «,rph..ea, but dao on uttera of 
-ethoddogy. Pigure 3 ahows the individual atudenta* uae of the four noun- 
rdated «>rpheMa, the, a, plurd and poaaeaaive -Ja, in required contexta in 
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th« thrte taaplt period*. Patterns for u«e of Plural cobc from percentages 
•hotro In Ikble 1. Tokens and percentages, cot shown for the and a separately in 
Table I, are ahovn below In Ikble 7. Since Instances of possessive -J_e are 
generally so few (except for Andy's Journal), results are shown in Figure 3 as 
fractions rather than as percentages. 

Several patterns in these charts are worth noting. Plurals start out high 
in coBparison with the other aorphcMS in the fall and then decrease in use for 
■ost students, with only U Chal showing laprovsMnt over tiae in the use of 
plural By the end of the year, their use is clearly not Metered by anyone 
except poasibly U Chal. 

liable 7 bere] 
[Figure 3 here] 

The use of articles shows an interesting pattern. Although articles are 
treated as a single category in aany of the aorpheM studies, soae researchers 
who have aeparated thea into definite and indefinite categories have found that 
they deronatrate very different patterns of acquisition for second lai«uage 
learners (Andersen, 1977; Uuata, 1976; losansky, 1976). The patterns of 
article use in the dUlogue journals eonfira these findings. In the earlier 
aaalycis, in iMiich articles are treated as a single category, they rank quite 
high (after progressive auxiliary and -Ujg and eopula). Hhen they are 
separated into definite and indefinite categories, however, they deaonstrate 
very different petterns of use. Definite article the is used correctly con- 
eiderably aore frequently than indefinite a by all students, except for U Chal 
and Uura in the spring, lAere they have aastered the use of both. Andersen 
(1977), Dulay and lurt (1975), Hakuta and Caneiao (1977), Kessler and Idar 
(1979), and losansky (1976) argue that patterns of article acquisition reflect 
transfer froa the learner's native language. The dialogue Journal data seea to 
eonfira this» Uura and U Chal, whose previous Unguu«« (Italian and 
O -16- 
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Fortugu... r..p.ctlv.l,) h.y. .rtlcl... .uppl, both th. .od . lo cbllg.tory con- 
toxt. trory quickly .od rooeh lOOX «:curocy oo both by th. .od of th. y..r (it 1. 
l.port.ot to •iph..l.. pr.vlou« r.th.r th.n flr^t l.oguH. h.r. b.e.u.., m will 
bo r.c.ll«|. 0 Q,.l.. £ir.t l.ogu.g. 1. .ctu.lly ior..n «id hi. ..cood l.agu.g., 
Portugu...). Ho«.v.r. 8u Kyoog, Andy, .od Hlch..l, pr.ylou. l.ogu.g.. 

(Kor..Q .od BurM..) h.y. oo .rtld... o.v.r r..eh 90Z «:cur.cy. D.. of . 
r.«lo. £.r b.hlod th. throughout th. y..r, .od Mich..l.. .od Aody'. .cor., for 
use of a dtcraaae over tlM« 

M.oy Mcood Uoguog. r....reh.r. (Aod.r..o, 1977, H.kut., 1976; Ughtbo«,, 

Sp«U. ^ II.11.C.. 1978; »d Flc. 1983. -oog otbor.) „ga. th.t 1. th. .tudy 

of «>rphM. ocquUltloo it 1. «,t .oough to coo.ld.r ooly th. .uppll.oc. of 

-orph.... lo obllgotory eoot«t.. for ..oy loar-r.. «..ro«. lo.t.oc.. co b. 

fottod of of.rg.o.r.ll..tloo to liupproprl.t. eootat.. nd It 1. th.r.for. 

.i.l..dlog to .t.t. th.t . «>rph«. hM b..o -«.,ulr.d- «h.o It. fuoctloo b.. 

«»t b.eo «.t.r«I. Thi. 1. e.rt.l,ay th. ««. 1th th. u.. of «tlcl.. lo th. 

dUlogu. Jouro.1.. Aloog 1th Iwroiog to ... th. corr.ct «tlcl. «h.o oo. 1. 

r.,«lr«I, th... .tud.ot. «r. .i.. l..rolog not to .rtld.. oh.r. «»• l. 

r.,ulr.d. Por Wchool, iody, «d 8. gyoog. •y.tg.o.r.ll..tloo2 of «tlcl.. 1. 

.lM.t MB fr.qu.ot « th.lr 0.I..I00, lo tholr Jouro«l. ^ fiod Mot.oe.. 
Ilk.: 

I h.v. t«o .l.t.r. at th. lurM. 

Tou koov «h.t h.pp.o to th. M.. of th. P.0PI.. 

I Mv th. May gM.. 
In ord.r to d.t.r.lo. Mch .tud.of. totjl control of th. fuoctloo of .rtld.. 
(r.th.r th.n .lopiy u.. lo obllg.tory cont«t.), I follo-od th. Mthod ...d by 
lUkut. (1976) to clcuut. M.t.ry of th. u.. of . «rph.M. th. p.rr.ot.g. of 
tl... It 1. u..d lo .pproprUt. cootoxt.. Th. ou-oor of tlM. th. .rtld. 
•ppoor. 10 corroct eoot«t. 1. dlyld«| by th. tot.l ou.b.r of tl... It 1. u..d. 
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both corroctljr and ov«rg«aer«llc«d to loapproprUtc context*. Thl. 1« .hoira in 
Figure 4* 

iPigur* 4 hero) 

The dovolopment of epproprlef ertlelo us* !• not at ell unifon Mong 
•tudenta and, like the uee of article* in obligatory context*, variation appear* 
to reflect firet-language tranefer. While U Chal and Uura *ho« con*l*tently 
high acore* for both definite and indefinite article* in appropriate context*, 
Su Kyong'*, Hlchael'*, and Andy'* *corea reuin quite low, again vlth a lagging 
behind the. igain, Michael'* and iady'a appropriate uae of a fluctuate* over 
tiae. 

Dee of po*ae**ive also seeas to reflect transfer froa the atudents* 
first language. Contexts for Its occurrence are very few in vst of the Jour- 
■als, but fro. the little data available m can see that the tiK> students «ho 
aupply -Js the aost frequently are 8u Kyoqg and indy, the Korean students. 
Korean has a possessive suffix on the possessor noun (8u Hyoag-* ehek - 
-Su KyoQg's book-). Although this suffix is rarely used In casual conversation 
in Korean, they have picked it up quickly in Engliah. Andy not only uses in 
obligatory contexta with high frequency, even writiog things like, "Today Is 
one's great great grandfather die day- and, -atick to one's own opinion,- but he 
overgeneralises the fora to aany other situations, as if bs is applylQg a rule 
that i^never tuo oouna occur together, the firat one aust have ^l*. in the 
follovlag two exaaples: 

Friday I aa lend Soapob's aoney . 

Today in the aorning ay kinderiarten's aicn is 
finish. ' 

llakuta (1976) found a fMttern for poaseasive aarklQg in the speech of hla 
Japanese subject, l%uisu, slailar to ths one I found in Andy's Jourasl. While 
Uguisu airked plurals very infrequently, she reached 90 percent accuracy with 
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the iM« of pouttslvt and ov«n«tMr«liMd the ton to pos«e««ive pronoun* 
(he^, they'a) m well. Itokuta cufgosts that thic could be • result of Jepeneee 
laflueoce— in Jepeneee e poetpoeed pertlele no eppeere in the eeae poeition es 
the -je. 

Even though Micheel frequently usee poeeeeeive noun phreeee, he writee the 
poeeeeeive euffix only once during th^ entire year. Ftequently he usee long 
poeeeeeive noun phreeee, either oaitting the -^l ««lng • poeeeeeive pronoun: 

• • » wj Bother big eieter son • • • 

• • • wj fether hie brother wife • • • 

• • • ngr fether brother wife her daughter . . . 

Buneeee hae a poeeeeeive pertide that follows the poeseeeor noun (Meung Be 21 
aeott - 'Meung Be'e book"), giaee thle pertiele oonstitutee a eeperete eylleble, 
it aey be that HichMl faile to notice the poeeeeeive suffix English. At 

the eaae tiae, ae two of the aseaplee above indicate, he My heve trenef erred 
the function of j^e as a aarker of poeeeeeion to the Eoglieh poeeeeeive pronoun. 
Therefore, he sight write soMthing like, "Meung le bar (for j*) book" rether 
then, "Meung le;£ book." 

In this loqgitvdinal analysie of change over tlM in the use of the 
ooun-releted aorpheMe, we heve seen ao laproveaeat ia plurel aerking. The 
•rtidee the and a ehow very different pattema of ecquieitioa, with correct nee 
of e lagging far behind ase of the. There are aleo etrong indicetiona that 
ertide oee and overgenerelicetion and the nee of poeeessive reflect firet 
lenguege trenefer, e pettern that did not appeer in the previoue enelyeie. It 
eeeaa very deer that idiile certein trende can be Identified acroee etudente, 
individual varietion due to firet lenguege trenefer can in no way be diecounted. 

«oa wi turn to the verb-releted aorpheaee. Figure J ehows the individual 
etudente* uae of theee aorpheaee in required contexts in the three eaaple 
periode.3 (The pleceaent of progreeeive euxiliery enl -Ing together, AUX end 
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IMC on th« chart, will be ttplalned below.) Hert pattoriw of aequisitloo among 
Individual acudanca ara aora unifon. Copula ia uaed naarly all of the tiaa 
throughout tha yaar by all fiva atudanta,^ vhila third aiogular and regular 
paat -jd ara rarely uaed by any of thaa, and there la little or not laprovenent 
over tine. There ia an increaae over tine in the uae of irregular paat in all 
of the Journala, and eapeeially in U Ghal'a and Uura'a, vho reach over 90X 
accuracy in the epring. There la an Increaae in all of the journala except Su 
Kyong'a in the uae of progreaaive auxiliary be and -li^ with verba in 
appropriate contaxta. 

[Figure 5 hare] 

8oM intereeting laauea ariae irtien m Uke a eloae look at forM uaed by 
the atudenta to cxpraaa the progreaaive, iMiich requlrea the grnaatical aorpheMa 
auxiliary be and -ing » In tha previoua anaJ.yaia It appeared that -Ini was uaed 
■ore frequently by all of tha atudenta than the auxiliary in contaxta for the 
progreaaive during the three aaapla parioda (Table 6). Thla pattern ia ehowo in 
Figure 6 for the five atudenta aa a group. In thla analyaia, all BE -f Verb 
("She ia go') conatructiona that ware anbiguoua aa to Khathar or not they ware 
progreaaive were axcludad, following tha aethodology oaad In aoat aorphaM atu- 
diaa. Ughtbown (1983), for axaapU, 'counted aa obligatory contaxta for -ii^ 
all obligatory contaxta for the progreaaive, ^thar or not tha auxiliary waa 
euppl led... baaed on {the] aaauaption that -ini added to tha aain verb ia tha 
■ore aalient and aaaential narkar of tha progreaaive...' (p. 226). Then aha 
counted 'aa obligatory contaxta for the auxiliary only utterancea containing a 
verb with ^iSL inflection' (p. 226). Therefore, conatructiona auch aa "She'a 
blow the candle,' In i«iich be but not -Inj la euppliad, ware not eonaldered aa 
poaaible progreaaive conatructiona. There la good reaaon for thla decision. 
In auch conatructiona, where there la no on the verb, it la often 
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l^K>Mlbl« to dtttnlM Wh«th«r th« eoMtructlon 1. .n attcpt at £or.lng th« 
progressive or siaply ao ovorgoooralltatloo of be. 

[Figure 6 here] 

The proble. with ualog thU aaalytlcal approach with the dialogue Journal 
wrltlog lo thl. jtudy 1. that It obaeure. a lot of the data, lo irtileh there are 
■aoy BE ♦ Verb conetructlona mthout the Inflection, a. In the exaaplee 
•hown below. Som (1-3) are clearly progreeelvee ; other* (4 t 5) are clearly 
not progreeelvee. Mo.t (6 « 7) are -blguoue-they could be either progreeeive. 
or slBple present or peet tense constructions. 

Frogresslve 

1. sod so I told hlB I M go now . 
!• . . folqg BOW.] 

2« Ko to flni«h mr hoMwork. 

li'B going to finish . . .J 

3. today Sandra going to my hoM and tot the Sendras 
hoM. — 

H'b going to Sandra's boM.] 

Proiresslve net possible 

Yesterday night is telephone Mssage the ny grand.other 
ls_dle that is bad Mssage and sad acsssge. 
(The TC«C of the nontext askes It clear that his grand- 
■other had died.) * 

5, today lunch tlM !■ no like lunch but Vm huncry . . . 
II didn't Uke th e lunc'n.] 

Aablguous - progr essive or el«ple preeent^pa«tit 

4. Sunday raining snd Nonday is raining but today is not 
raining but sun is cobs ... 

(The sun is eonlng out/case out.] 

IwlMft<!SlI ? f*?' !5'?"f! fatt. Utlda Is watching 
every thing I est and I hope I can be skinny because Is 
good. 

(I SB going on a dlet/I ea on • diet] 
If all IE ♦ Verb constructions that are clearly progressive (1-3 above) as 
nell as those that are anblgueus (6 t 7) are Included in counts of use of 
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progrMclv* •uxUl.ry and . .ueh difftrtat p«tt*ro appear* from chat ahown 

In Figure 6. In chia pactaro, ahown in Pigura 7, -ing appears far leae fre- 
quently Chan cue auxiliary in che fall, and slighCly aore frequendy only in Che 
apring. an a priori deciaion Co eounC as a eoncexc for che auxiliary only verba 
already aarked vlch ^iat Infleccioo exdudea froa conaideracion Che poaaibiliCy 
thac aoae ESL learnera aay uae che auxiliary co aark Che progreaaive before Chey 
uae H^. Thia appeara Co be che caae in aoae of cheae acudenCa* dialogue Jour- 
nala (and Aadaraao, 1977, found a aiailar paccern in che wriCCen eoapoaiciona of 
ESL college aCudenca). 

(Figure 7 here] 

Aaderaen (1977) auggeaca an alCernaciTe aechod for analyzing che ineipienc 
atagea of progreaaive foraacion. He .rguaa thac rather Chan creacing auxiliary 
ba and ^iSl " Mparately occurring aorphaaea, aa haa been done in aoat aorphaae 
atudiea and ao far in thia one, it la aora inforaative to note the occurrence of 
all of the poaaible foraa uaed by ESL learnera to aspraaa tha progreaaive. 
Figure 8 ahova tha reaulta of thia analyaia In the dialogue Journal data. Three 
verb forM are uaed in contexta in lAich it la poaaible that atudcnta are 
expreaaiog the progreaaive: iUX ♦ Verb ♦ IliC ("I aa goini" ). Verb ♦ INC ("I 
going-), and iUX ♦ Verb ("I aajo"— thia includaa abiguoua iSJX ♦ Verb 
constructioaa). (In the fall, 0 Chal alao uaea eonatruction* with the verb 
alone, auch aa "I fo to do." Since thia eonatruction ia liaited to U Chal, 
in the fall only. It la not included in the figure.) The frequency of uae of 
each eonatruction la axpreaaad aa a percentage. What ve aee here ia that, 
rather than uaing Verb ♦ INC without iOX to axpreaa the progreaaive, which is 
the pattern found in aoat aorphaae atudiea and in the earlier analyaia in thia 
thia one, early in the year aoae atudenta aaea to uae AUX ♦ Verb inatead. Aa 
tlae 9—9», thay learn not to uae AUX ♦ Verb alone and to uae AUX ♦ Verb ♦ INC, 
a proceaa that waa obacurad earlier. 

(Figure 8 hare] 



When we look at the progr««slv« eoMtruetloM of Individual •cudenCi , «e 
agtlii find variation that aeaaa to be due to flrat language tranafer (overall 
patteroa of cae of AUX and ING by Individual atudenta are ahovn In Figure 5, but 
cf. Kreeft 1984 for sore aoctenalve dlaeuaalon of Individual variation In the 
forMtlon of the progreaalve). Neither Uura nor U Chal, with Bounce language 
backgrounda. ever uae the AUX ♦ Verb conatructlon In contexts for the 
progreaalve, lAlle Su Kyong, Andy, and Michael again have patterna alailar to 
each other-ualQg AUX ♦ Verb flrat, with AUX ♦ Verb * INC appearing later. 

Conclualona 

I have taken two analytical approachea to the atudy of aorpheae acqulaltlon 
of beginning ESL learnera during eight aontha* tlae, aa reflected In their 
dialogue journal writing. In the flrat, I titlllBed aethoda eaployed In aoat 
prevloua aorpheae atudlea, t^ich are prlaarlly eroaa-aectlonal , in order to coa- 
pare acqulaltlon patterna In dialogue journal data with apeech and other written 
data. I found conalderable unlforalty In acqulaltlon ordera between thla atudy 
and othera and aaoog the Individual atudenta In thla atudy, indicating unlveraal 
patterna of aequlaltlon. In the aacood, I took a aore longitudinal approach, to 
look at patterna of change over tlae and to inveatlgate which aorpheaea were 
being acquired and lAlch were aot. In thla aore detailed aaalyaia--whlch 
involved looking at overgeneralitatloaa of aorpheaea aa well aa their uae in 
obligatory contaxta, aeparatlng definite and indefinite artidea rather than 
grouping thea under a aingle category, and looking at progreaalve auxiliary and 
-Ing together rather than aa aeparately occurring aorpheaea— I found Intereating 
patterna of acqulaltlon, and while there were certainly trenda coaaon aaong atu- 
denta, there waa alao a great deal of individual variation that waa obacured in 
the flrat approach. 

Although the nuaber of atudenta involved in thla atudy la adalttedly very 
aaall, m can nonethaleaa draw aoae conclualona froa theae fiodlnga, aike aoae 
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prtdletloBt about What m Bight np«er. la tha dlalogua Journal writing of othar 
baglanlog ESL laarnara, and auu«*t auaa lapUeatlona for elaaaroom praetlea. 

The firat aat of eonelualoaa and lapUeatlona haa to do vlth pattarna of 
ehanga ovar tl>a In tha uaa of irauatleal «>rphology In tha journala. Thaaa 
atudanta had vary Uttla troubla mth tha uaa of BE aa copula, avan at tha 
beginning of tha yaar, and ahowad rapid aaatary. For aoat of tha atudanta, 
thara vara auuatantlal galna m tha eorraet uaa of tha prograaalva auxiliary and 
ZjLSi. "od the paat tanaa Mrklng of Irregular verba, atd U Chal and Uura reached 
■aatary on all of thaa by tha and of tha yaar. At the aaae tlae, there ma 
little or no gain in tha paat tanaa aarklng of regular verba, and In the uaa of 
plural and third alngular ^. Only Andy ahowad conalderable gain In the uaa of 
poaaeaalve Vhlle U Qial and Uura Metered the uaa of the artlclea, the 

other three atudeita ahowed little laprovaMnt In their uaa. 

«hy theae galna with aoae aorpheaea and not with otheraT Varloua reaaona 
have been propoaed for aorphaM acqulaltlon ordera In oral language. Including 
aaaantlc and ayntactlc eoaplaxlty (Brown, 1973; daVlUlara « deVUUera, 1973), 
frequency of occurrence In the input to the learner (Uraen-Freeaan, 1975, 1976; 
Long, 1981; Noerk, 1980), and perceptual salience of the aorpheaa (Hakuta, 1976; 
Ubov, 1969; 81obln, |f71). M,kuta arguea that in apeech 'overtly aarked" 
foraa. In lAlch the Infleetloa Ukaa tha fora of a new ayll-ble (auch aa Irregu- 
lar paat, prograaalva Mnf, prapoaltlona and artlclea) are acquired earlier. 
Theae foraa "penetrate tha attention of tha learner. If the learner la aotl- 
vated to aake hla production aatch idtat la heard In the Input, theae foraa are 
the flrat to be acquired, becauae they are aallent to the learner" (1976, 
p. 336). Other foraa with nonayllablc aarklnga, auch aa poaaeaalve, plural and 
third peraon alngular ^, and paat regular are aore difficult to decipher In the 
Input and leaa likely to be noticed. 

The dialogue Journal data aaaa to Indicate that In writing, aa In apeech, 
aorpheaea that are a/llablc (aa are copula and prograaalva be when unrontraetad; 
O -24- 

26 



pregr«Mlv« ;la|; and pMt Irrtgular, m io -Bt wot" ) uad to te acquirtd aort 
qulcUy. Md therefor* aay b« sort MlUnt to iSm learner. Perceptual eallence 
la a ellppery coacept aad la aot alwajre tied to eyllablelty. Copula aod 
progreaalve be are of tea eoa^raeted aad therefore oot alwaya ayllabie. Andy 
quleUy picked up oo the oae of progreaa J^a, lAich la oot ayllable. However, 
•yllablelty doe* aaea to be playl^ a role here. 

Uheo mlo* for the oae of ayllablc aorpbeMe are aaally loaroad (which la 
the eaae for eopula aad the progreaalve ■orphoM*) or require the learolos of a 
•ew wrd (with paat Irregolar verba). It aay be that they eao be ecqolred lo a 
Mtarallatlc, r o— no lcatlire eoatast. (Aad Plea. 1M2. 1M3 found that Aplldt 
laatractloa la prograaalve -lag , aa aaally laaraad rule, reeultad lo atadaota* 
aot aUy aalag it eooalataatly la laqalrad eeataita, bat alao overgeoerallsli« 
It to eeotasta la idileh U wa aot nqalrad.) Hmo nilea for ayllablc aorphaMa 
ara dlfflealt to laara (i*leh la tha caaa for artldea), Mturalletlc aequlal- 
tloa, or at laaat their naa la aatorallatlc caaaualcatloe, doea aot aaaa to 
occur aa «ilcUy. Laara aad U Chal did aaater article aae, but thay could 
traaafar xalaa for article aaa la Xtallaa aad Itortagueae to Eafllah. Yhc other 
otadeata had aora trouble i0ltU article*. 

Morphaoea that taad aot to be ayllablc (plural, la 'tuo glrla-; poaaeaalve, 
la 'JahaU, ahoaa-; ragalar paat, la 'aha asaMd aaart') ar* acquired aor* 
*lorty. U aay be that these ■erphoMa aUl elaply aot W «ed by ESL learoer* 
la caoMalcatlve, relatively aaaoaltored urltl^ coatasta, avea though their 
ralaa are aaally taag ". aad laaraad, aad they hare beea taught aad drilled 
exteoalvely la da** (a* thay had baaa la thl* d***). Cettl^ atudeota to uee 
artldea and aoo-ayllablc aorphaMa eerractly la their urltli« My require 
taachlag thas ■ethad* for carefdly adltlag piecee they have urlttao. There la 
evl4eaee (cf. Pl-r,, IfM) that direct laatructloa doea accelerate the accurate 
aa* of aaay-to-leera aorpheae* aach aa third rli^ular ^o. Pica doea oot, 
howiver, opacify the eoadltloab aader ohlch they are produced. Uhat va have 
O -25- r%n 
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•MQ 111 thM« data 1« that thla kaovladga, 1£ In fact thaaa particular atudcata 
diaplay it in ©thar vritiof , haa not yat baao traaafarrad to thair dlalogua 
Journal writii^* 

Saeond, idiila thara ara aoM ovarall traoda eoMon aeroaa atudaota, thtra 
ia alao cooaidarabla individual variation in thair acquiaitioa proeaaaaa, nhich 
•••m to ba a raault of firat language tranafar. Tharafora, at Gaaa and 
Salinkar (1983) argua, 

it ia iadaad poaaibla and not iaeonpatibla to t1«w aacond language 
acquiaitlon aa both (1) a proeaaa of hfpothaaia taatii« in Hhich 
laamara eraata kaovladga froa tha aacond lai«uaga data thay hava 
availabla to thaa i«iil« at tha ti»a Tia»ii« it aa (2) a 
proeaaa of ntiliaiog firat lat^uaga knowledge aa mil aa knowledge 
of other laogaagea known to the laamara in the creation of a 
leaner language, (p. 7) 

Unguage aalveraala and natural ordera of aorphoM acquiaitioa not- 
wlthataadiag, we do not wnt tha aaarcb for and belief in wniveraal proeeaaea to 
blind wa to the rlchneaa of individual variation that ia alao preaent, to the 
astent that m develop inappropriate and oelf-defeatii« aipactationa of our atu- 
deate. He will aiaply frwatrata awraalvaa and do our atudanta a great diaaer- 
vice if m flipact thea all to parfon alike. 

Third, m have found that dialogue Journal writi^ doea reflect chaagea in 
atudanta* Unguage proficiency over tiM, even at tha aarlieat atagea of Mcood 
language acquiaitioa. Hi wre able to quantify and plot thia growth for each 
atudent, including the leaat proficient ia li«lieh. Although thia perticular 
atudy doea aot ioveatigate thia iaaua, it aay be that the dialogue Journal 
writing not only reflecta but alao faeilitatea that growth. Ihia poaaibility ia 
certainly aupportad by t^i qualitiea of the writii^, thoae eonaidered eptlaal 
for firat and aecond language acquiaitioa, aa outlined in the beginnii« of thia 
chepter. 
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It U elMr that dialogue Journal wriciog can aarva aa a valuabla raaource 
for ttKAchara, anabllag thaa to follow thalr atudanta* prograaa in axtandad 
writing that ia atudanc gaaaratad, writtan for purpoaaa othar than avaluatioa, 
and ralativaly uaaonitorad. Proa raading atudant antriaa, caaehara ean find out 
a graat daal not only about chair atudanta aa huMn bainga, but alao about what 
thay ara laamiog, i^ara chay sight ba having troubla, and vhara futura laaaona 
■ight focua. Although m hava lookad only at cha aequiaicion of aorphology in 
thia atody, tha vritiog yialda a vaalth of infonution about aaeh atudent'a 
prograaa, froa tha oaallaac faaturaa of tha languaga all tha nay up to diacouraa 
and iataraetion pactaroa. 

Pioally, froa tha varioua ataaplaa of taxt ahown throughout tha ehaptar, 
it ia elaar that IIL laaroara can eoapoaa and oxpraaa thaaaalvaa in logliah loog 
bafora thay hava aaatarad lea foraa and acmetnraa. Ivan at tha bagianiag of 
tha yaar, aorpholegy aaa at tha aarliaat atagaa «f davalopaant, thaaa 
atttdaata wra buay writing and raadi^ Maniagful taxt in thair jouraala. Aa 
tha yaar prograaaad thay vrota oarrativaa, daaeribad avanta aod problaaa, and 
arguad thair poiata of vlaw. in tha aiaatiaa, languaga foraa aod atructuraa 
eoatiauad to davalop. 




-27- 



29 



The fonul* for e«leulatla| a eotffieitot of roproduelblllty it: 

B0» of deviatioM 
R • 1 - ((oo. of rows)(oo. of eoluans)) - ao. of Mipty eclls 

7 

?or the eprlog Maple, the foraule would be: E - 1 - (9x5)-4 - .829 

2 

Pice (1983e) end others uee the tera "overepplleetlooe" to cover both 
irtut they cell -over-uees" (use of a aorpheae where ao aorpheae Is required) eod 
"overfeoerelisetlooe" (use of e aorpheae where e different aorpheae is 
required). However, siace the tera -overgeoerelisatioos- hae treditionelly been 
weed to caver both situations, I alll continue this use of the tera here. 

Pettems for use of copula, past irregular, past regular, and third 
Singular ^ eoae froa Table 1. Hhere there are ao pereenteges in Tkble 1 frac- 
tiona are given in Figure 5. 

There are also aaay instances of overgeneralisationa of be to 
inappropriate contests. Overgeneralisationa of all of the aorpheaes in this 
study are discuasad in Kreeft, 1984. 
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-lot 
ploral 
copula 



auxiliary 

article 

T 

i Mat irratular I 



pa at ratttlar 
3 aittgular 
poaaaaaiva 

Pifura I. Kraabaa'a ""oatural ordar** (1977, p. U9). 
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Stvdint 



Country of 
Birth 



Uogth of TlM In U.S. 
Plrst/HoM School* at Bcglonl^ 

Uaguagg of Journal School To«r 



19SO-81 ClwrooMi 



MlehMl 


■ana 


Boraaae 


Laara 


Italy 


Italian 


Sa KyoQg 


loraa 


Koraaa 


0 Chal 


Koraa 


Koraae 


1981-62 a«MroM: 






Koraa 


loraaa 



8 aonths 
(arrived la U.S. 1-60) 

5 aontha (arrlvad 4-80) 
0 Bontha (arrlvad 10-80) 

6 aontha (arrived 3-80) 



tha (arrived 5-81) 



Pigure 2. fcodenu in the etody. 



35 



■ dial 



% 

I 
I 




(Inn 





S 

- tag 




ii/ii too 



7/19 



9.9 

99.9 



fT/f? «9 
•/IT 9».ll 
•9/29 

7r/3m.9 



2#ii 
i/19 



2- J 

i9.9 



tt/lt «9 
»/« «9 
ll/ll «o 

M/H 19.91 

?i/Mai.9f 

199 

V» 99.91 

]i.9 



lt/>9 99.9 
l9/ft 99.9 



1/9 tl.fl « . 



ars.: rri S:? qg? - j 

9fM I9.t| f]/9l ».J VJJ 9.1 

t.9| 9/9 9.9 

•/3t 7l.ll 9/« 9.9 



*/99 99.9| 1I/MI9.II 

£12! 2 WH.* 
•vir».< ?/« ]i.f 



t/39 



9i/« 



9.9 
9.9 



9M9» «9 
JI/JI «9 
•9/*9 «9 

?r/3l Tl.fl 
P/JI 99. t 

J/M 71.9 1 



1309 99.1 
t/« «9.9 

2t/]»ii.9 

•/• 99.9 

■/» jr.9 



7%m 1 

19/M f?.fl 

9^2* tr.j 

f]|/l99 9I.T 

•T/W Ji.9 

l*/t? 91. f 

t/V 8.9 
•/I9 

•/•• T.I 



|t/|f «9 

•9/9J 9*.Tj 

«»/J« §1.9 
tJI/ITf n,9\ 
•9/9J 

•9/19 M.J 

y»T tf.» 



91.9 
M?/7«99.] 
t»/» 99.9 
'•/I99 39.9 
SI/TI «.9 
9/99 I9.T 
W/fl 9r.f 

tit 7.9 



fl/fl «9 
••9/191 9r.9 

•/•• 31.9 
JVTJ 

»V?I 59.9 

f/99 ?J.J 

••/•T i?.9 

•/•9 9.9 

•/?J 9.9 



!•/» 

•!•/••? 

•VJi 

••7/19? 

9?/9t 

20/ 109 

9/W 

•/9^ 

•/9f 



Jj^/jrj 

M/109 
W9/9Ji 

•r/avr 

19/99 



C9.9 
9?.J 
•2.9 
T«.9 
19.1 
19.9 
9.9 
T.9 
•J.i 



99. • 
9».« 
••.t 
T}.« 
•9.9 
•9.9 
!».• 
9.9 
•9.9 



•9f/«f 


•99 


»•/»• 


9r.» 


%ym 




J9VJI9 


7T.9 


99/Ni? 


19.9 


•••/J99 


9».9 


•9/1? 


•9.7 


19/TT 


•J.9 


9^1 


9.9 



19.? 

•J.J 
97.9 
19.1 
fT.9 
9.9 
•9.9 
I9.9 



99. • 
9?.9 
91.7 

91.9 
«.9 
9.9 
9.T 
19.9 



9r.9 

T?.l 
99.9 
f9.J 
9?.T 
•f.9 

•M 
••.9 



ERIC 



36 



37 



Fall 


Hioter 


Sprloe 


cop 
arts 

plu 

aux 

past Irr 
past res 
3 alag 
poeaeaa 


log 
cop 
aux 
arte 

plu 

peat Irr 
poaseee 
past reg 
3 aliig 


log 
cop 
aux 
arte 

plu 

past Irr 
poeeeee 
3 alog 
past reg 



2. Croup raok orders for aorpbeae suppliaoes by Croup Score. 
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Pall and Vlotcr 

Pall and Spring 
Vlotcr and Spring 



Corralation coeffieitnt 
0.75 

0. 77 
0.98 



Significanca lavel 

p <.0S 
p <.0S 
p <.0Ol 



Tabla 3. Spearvan rho corrclationa batuvao aorphtM ranka for thrct 
claea during the year. 
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jouriMls 


cop 


S4 


cop 


87 


lo| 97 












cop 


98 


ing 




lo| 100 


lot 


83.7 


lot 


84 


cop 97 


Ing 


97 


plu 




cop 97.2 


plu 


79 


plu 


71 


paat Irr 84 


paat irr 


87 


cop 




•ux 82.2 


•rc 


79 


•rc 


69 


aux 82 














aux 


86 


aux 




•rt 77.4 




69 


past Irr 


67 


art 82 


art 


83 


art 




plu 60.6 


past Irr 


54 


past rag 


64 


poaaaas 75 


poaaaaa 


80 


paat 


Irr 


past Irr SS.S 


3 ClBI 


41 


aui 


56 


plu 75 


plu 


80 


paat 


rag 


pOPMvs #3.2 






3 alD| 


36 


paat rai 61 


3 alo| 


76 


3 alag 


3 alDg 13.0 










3 alBi 60 


paat rag 




poaaaaa 


paat rag 9.8 



1. iallay, Middao 6 Kraaboa, 1974. laportad la Kraahaa at .1., 1977. p. 340. 

2. Kraahan, Houck, Cluochl, Boda, ilrabaua 6 ttral, 1977, p. 340. 

3. lottck, kokartaoo 6 Kraahaa, 1978, p. 337. 

4. Kraahaa, 1977, p. 149. 



. Norphcoa raak orJcra la oral aad wrlttao producclooa. 
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aaak ord«r 



llaiZ BltctftlOB ii»tht.l corT«l<tlo» 



•alley. 9t al. 1974 


i« 


O.S2^ 


CrashM, cc «1. If 77 


rrtt a^ch 


0.68^ 


Kraahea, ct ml. If7t 


Oaeorraccai craaacrlpca 


0.89* 


traatea, cc al. 197t 


Corraecad craaacrlpca 


0.87« 


Kraahca'a 

"aatsral order* 




0.83* 


«. r<.01, a-9 






h. F<-OS. a-? 






e. r-.Oi, 







takla S. Spcaraaa ito eorralacloaa of dlalogaa Jaaraal vrlclaf vlch 
ochcr acailca of oral aad wrlccaa predaccloaa. 
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Meaa 



Fall 







100 


90.0 


73. f 


94.4 


97.8 


arts 




M.S 


34. • 


65.0 


84.3 


68.6 


pl« 


6f.l| 


M.3 


(fO.9) 


50.0 


64.7 


(76.5) 


ifig 


60.2"^ 


•.3 




(W.3) 


(80.0) 




•ox 


43.3 


8.3 




(61.5) 


60.0 




pift0t irr 


17.S 


(20.0) 




16.7 


25.4 


9.1 


3 slag 


10. • 


0.0 






21.4 




H« r«g 


10.4 


(20.0) 




0.0 


21.4 


0.0 




0.0 








0.0 


0.0 



0 Chal Laura 8u lyoat Mlehaal Aadv 



Water 




100 

100 

94.1 

92.6 

75.0 

65.5 

40.0 
14.3 



100 
(•6.0) 
100 
100 
•8.2 
64.3 

40.0 
4.2 



100 
•0.8 

65.5 
56.4 
38.9 

(50.0) 

0.0 
0.0 



100 
92.2 
92.3 
91.7 
51.1 
38.6 
8.0 
4.2 
(7.1) 



95.5 
95.3 
54.5 
20.4 
10.7 
(52.5) 
(57.1) 

5.0 



ftrla^ 





100 


100 


100 


cop 


97.5 


100 


100 


area 


80.0 


(•8.5) 


100 


a«x 


72.1 


100 


100 


fmt Irr 


62.7 


100 


94.1 


Pl« 


60.3 


80.8 


71.1 




41.4 


50.0 


33.3 


3 alas 


13.8 


30.0 


21.4 


past rag 


11.9 


18.2 





100 

94.3 

80.0 

40.0 
32.0 
(50.0) 



100 

95.7 

76.2 

(83.9) 
64.3 
44.2 
0.0 
(3.6) 

(17.6) 



100 
97.4 
45.2 
36.4 
23.3 
(55.6) 
(82.4) 
0.0 
0.0 



Tabla 6. Zaplicatlaaal aealaa for ao 
the groap ■tan. 



rphaw aecaracj ordara. Baaatf oo 
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Dtflaitt Artlclt Pall ¥iuft 



U CMl 


iaj% # ■ ^ 

SO/57 


87.7 


69/75 


92.0 


51/52 


98.1 


Laura 


6/10 


60.0 


40/40 


100 


35/35 


100 


Stt K|»at 


•/12 


66.7 


21/31 


66.7 


22/27 


81.5 


Mlchaal 


39/43 


afl 7 


1211/130 


92.3 


102/129 


79.1 


Aady 


U/22 




lv//l 


25.4 


26/48 


54.2 


TOTAL 


117/U4 


81.3 


268/347 


77.2 


236/291 


81.1 


ladaflaltc Artlelc 












II Chal 


4/11 


JO* J 


17/20 


85.0 


13/13 


100 


Laora 


0/13 


0.0 


16/17 


94.1 


14/14 


100 


Stt Kyoag 


0/8 


.0 


0/8 


0.0 


3/8 


37.5 


Mlchaal 


3/8 


37.5 


0/14 


0.0 


16/43 


37.2 


lady 


7/14 


50.0 


2/32 


6.3 


7/25 


28.0 


TOTAL 


11/54 


20.4 


35/91 


38.5 


53/103 


51.5 



Tabla 7. Oaa of 8afialca and ladaflalta arclelaa la obllflacory 
coacaxta. 
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D CiMl 




Wot«r Spring 



Figure 3. Change over tlae In stqipllence of noun-related ■orphenes 
In obligatory contexts. Individual stxidcnts. 
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P Chal 
100 
90 
80 
70 
60 
SO 
40 
30 
20 
10 
0 



Laura 

100 
90 
90 
70 
M 
SO 
40 
SO 
20 
10 
0 



80.0 



Fall 



8S.7 



Fall 



94.4 



Vlnttr 



Vlntar 



98.1 




Che 



86.7 a 




Che 



Spring 



There were no concexca for Che use of a for Laura In Che fall and 
SuKyong In Che winter saaplec. 



Figure 4. Appropriate uae of definite and indefinite articles. 
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UCh«l 




'•11 Hinc«r " gpriat 

There arc not contexts for om of third singular in SuKyong's 
Journal in tha fall and winter aaaples. 



Figure S. Change over tlae in suppllancc of verb-related aorphcaes. 
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Flgnrtt $9 coat. 





M.l 100 




30 



JO 
10 

0 ^ 

f»ll Hlatcr ilprlaf 

rif«r« 0. ProtrMsivs aorylMM*, group acorcs. Aabltooos eoMCroctloM cae laded. 
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AUX ♦ Vtrb 
74.1 ♦IMG 

I — goliut. 




t.f iUt ♦ Verb 

I n so. 



liiaccr 



Mriag 



• Hm psrccacagM la the fall aa^laa do mt o^l 1002. Mara 0 Qui 'a 
•aa of tka varb aloaa (I fo to do...) aada op 16Z of cha pragraaaiva 
coaacraetlc 



rifara 1. Coaatraetleaa oaad Co oipraaalva tha prograaalva. 
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